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CHAPTER I 
INTRODUCTION 
Justification 
Frequently the duty of speech improvement in secondary 
I 
school falls solely to the teacher of English. Limited by the 
shortness of the class period, the rigidity of the curriculum, 
and the lack of available information, the teacher often finds 
herself at a loss as to what to do in the way of speech train-
ing. She is aware that the material chosen for the purpose of 
speech improvement should have frequent repetitions of the 
various speech sounds. She knows too that rate, volume, pitch 
and quality, as well as articulation, are chRracteristics that 
that must be given attention. Therefore, the material chosen 
must also provide drill to correct or reinforce these voice 
characteristics. It is of utmost importance that the material 
chosen be written in language meaningful to the students and 
interesting to them. Nothing can dampen their enthusiasm more l 
than dull, difficult material, obviously "drill for the sake 
of drill." 
Although the possibilities for improving speech in the 
English class are many, poetry seems to be the most fruitful 
phase of class work for this purpose. Poetic devices (allit-
eration, onomatopoeia, etc.), different rhythms, variations of 
pitch and quality demanded, pave the way naturally for s peech 
2 
training. A study of books used by the secondary school 
teachers of English indicates, however, that although many 
authorities have made good collections of poetry, no authority 
has collected poems and labeled them useful for various a~ct~ 
of speech training. A few books contain poems designated 
specifically for this purpose, but most of these poems are verj 
limited in number, or are poems which are not used in most 
high schools either because they are beyond the student's 
understanding or because they lack interest. 
It occurred to the writer that a collection of poems for 
speech improvement, gathered from the most popular current 
classroom texts, would be useful to the classroom teacher ·of 
English. These poems were selected by authorities because of 
their interest and meaningfulness to the students of the 
secondary level. The task remaining is_ to arrange them for 
the purpose of improving speech. 
It must be remembered, however, that the primary objec-
tives of reading poetry are enjoyment and appreciation, and 
that speech improvement is a secondary objective and must not 
be so stressed as to make a task or exercise of poetry. 
Definitions 
Before preced ing further, it would be well to define the 
terms we are to use. 
Rate refers to the number of words spoken in a unit of 
~==~========~~========================~~='~ 
time. Fairbanks1 refers to rate as "the speed of speech." 
Variety of rate helps to break monotony, suggests the tempo, 
mood, or attitude of a story, and influences, therefore, the 
reaction of the audience. 
Phrasing is the division of words into groups, separatng 
phrases or ideas from one another by pausing. There is no 
~ right way to phrase or group words. 
Duration of tone is the length or shortness of tone. 
Fairbanks groups vocal sounds into three general classes on 
the basis of their durations: normal durations, as in 
unemotional conversation; staccato speech, in which the tones 
are of very brief duration, as in fear or anger; and pro-
longed tones, common in expressing more pleasant emotions. 
Rhythm is the periodic recurrence in time of similar 
pattern of duration, volume, pitch, or quality. Rhythm 
' varies with the material spoken and the goal. The best 
rhythm is that which suits a situation. 
When we speak of pitch, we mean the lowness or highness 
of a tone or its position on the musical scale. A variety of 
pitch levels is desirable to aid in expression. 
The degree of loudness or softness of a tone is known as 
volume. Volume refers to the auditory perception of "broad" 
tones versus "thin" tones. 
lFairbanks, G., Voice and Articulation Drill Book, New 
York, Harper Brothers, 1940 
=====:jj==-=-===========--=-=-=-=---=-=-=-=-:==================11== ~--· 
Perhaps the most difficult characteristic to define is 
quality. Quality, as described by Fairbanks~ is "that attri-
bute of tone which is determined by the composition of the 
sound waves which enables us to discriminate between two 
sounds which are alike in pitch, duration, and loudness .u It 
is that intangible something which makes two sound~ identical 
in pitch, duration, and volume, different. Quality varies 
with the mood and intention of the speaker. 
1 Fairbanks, G., Voice and Articulation Drill Book, New 
York, Harper Brothers, 1940 
- - --=--=-=-=-11=-=-=- ====== =---== 
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CHAPTER II 
REVIEW OF RESEARCH 
The bibliography included here is a list of books on 
speech, poetry taught to secondary level students, and the 
techniques of teaching poetry and good speech, consulted by 
the writer before attempting this project. Since every 
teacher of English should be aware of the necessity of good 
articulation, and since poetry definitely lends itself to 
good articulation as a result of poetic devices, the writer 
will not be concerned with articulation in t his project. H0 w-
ever, there may be times when the teacher finds an individual 
or class weak in the production of certain sounds and wishes 
to find poetry "loaded" with these sounds. The writer would 
recommend Fairbanks1 for these sounds in isolation, simple 
sentences, and nonsense rhymes, and Brigance and Henderson2 
for poems which are popular with high school students and 
which contain excellent material for drill on consonant and 
vowel sounds. For example, for the "P" sound, they suggest 
"The Cowboy's Dream": 
1Fairbanks, G., Voice and Articulation Drill Book, New 
York, Harper Brothers, 1940 
2Brigance, w., and Henderson F. 1 A Drill Manual for Improv ing Speech, Chicago, J. B. Lippincott Co., 1945 
==== =-=-=======~==-=====-~~=-~~==========-===tl-=---=~ 
"Last night as I lay on the prairie ••• 
The road to that bright, happy region ••• 
But t he broad one that leads to perdition 
I posted and blazed all the way ." 
or, from Gilbert and Sullivan's "Mikado": 
"Braid the raven hair--
Weave the supple tress ••• 
Paint the pretty face--
Dye the coral lip." 
Material on rate, pitch, volume, and quality is not so 
.available. Although books on choral speaking arrangements 
were consulted, they were rejected for use in this project 
because they demand a special, sometimes exaggerated, tech-
6 
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nique. A few books touched upon these characteristics, some 
gave excellent illustrations, but again, these were limited 
in number. What information there was to be found was far 
too widely scattered to be of value. Examination of a number 
of "Speech Monographs, 11 "The Quarterly Journal of Speech," and 
the "Journal of Speech Disorders" revealed no studies on this 
particular problem. Further research was not attempted when 
1For example: 
Cunnoch, Robert M., Choice Readings, Chicago, A. I. Mc-
Clurg and Co., 1930 · 
Fields, Victor A., · Bender, James F., Voice and Diction, 
New York, The Macmillan Co., 1949 
7 
two other persons, working on correlated theses, advised that 
they had found no further information in their research. 
CHAPTER III 
PROCEDURE OF ANALYSIS 
Poetry Chosen and Criteria for Selection 
In deciding which books of poetry should be used for 
this problem, the writer thought that since the purpose of 
this research was to provide a teaching tool for secondary 
school teachers of English, the teachers themselves would be 
the best authorities on this subject. Therefore, a number of 
teachers were questioned as to the textbooks they use in their 
classes and were asked to name the books they personally pre-
ferred for teaching poetry. The following is a list of texts 
most frequently used and enjoyed: 
Chamberlain, R., and Richards, E., Beacon Lights of 
Literature, Syracuse, Iroquois Publishing Company, Inc., 1931 
Cook, L., Miller, H., and Loban, w., Adventures inm~­
ciation, New York, Harcourt, Brace, and Company, 194-1 
Cooper, A., Poems of Today, Boston, Ginn and Company, 193 
Cross, T., Smith, R., Staufer, E., and Collette, E., 
American Writers, Boston, Ginn and Company, 1939 
Daringer, H., and Eaton, A., The Poet's Craft, Yonkers- · 
On-Hudson, New York, World Book Company, 1935 
Inglis, R., Cooper, A., Oppenheimer, c., and Benet, W., 
Adventures in English Literature, New York, Harcourt, Brace 
II 
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and Company, 1946 
Me Graw, H., Prose and Poetry for Enjoyment, Chicago, 
The L. W. Singer Company, 1934 
Schweikert, H., Inglis, R., and Gehlmann, J., Adventures 
in American Literature, New York, Harcourt, Brace and Company, 
1934 
Untermeyer, L., Modern American and British Poetry, New 
York, Harcourt, Brace and Company, 1928 
Untermeyer, L., This Singing World, New York, Harcourt, 
Brace and Company, 1926 
In judging t r ese books, not for themselves, but for the 
poetic content contained therein which would be suitable for 
speech improvement work, certain criteria were established. 
One, the poems must be familiar to, and frequently used by, 
most teachers, since the purpose of this study was to make a 
tool for their use. 
The second criterion was that the poems be understandable 
to students of the secondary level. Since poetry must appeal 
to the imaginations and emotions of its readers, this was a 
very determining factor in the selection of poems. The ideas 
expressed in poetry must be within the realm of the students' 
real or imaginative experience in order to be understood and 
enjoyed. Difficulty of language was also considered, since a 
poem which becomes simply a "word study" has little appeal to 
a young student and is therefore highly undesirable. 
Suitability for speech work was the next criterion. The 
----~===================-=-==-===============================~-==---
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judgments made here were completely subjective and there can 
be no attempt to justify them by any statistical procedure. 
·In general, it might be said that these poems selected would 
be interesting and appealing to the student first, and would 
contain material obviously suitable for the improvement of 
rate, pitch, volume, and quality. The poems selected were 
judged by t he write .r to be appealing enough to bear the re- -
pet i tion necessary for speech improvement work. 
It should be noted that the textbooks themselves were 
chosen because t hey avoided in their poetry selections too 
many long, narrative poems less suitable for speech purposes, 
overly sentimental poems embarrassing to the students, and 
religious poems expressing a definite belief other than that 
of belief in God. They were considered appropriate for the 
age level of students with whom we work, and for the speech 
improvement work which we intend. 
Method of Arranging Data 
For the benefit of the teacher, Chapter I gives defini-
- tions of rate, pitch, volume, and quality, as the writer 
understands and uses them. Included too are definitions of 
phrasing, duration of tone, and rhythm. Chapter IV lists 
under each characteristi~, poems from the textbooks which can 
be used for this particular aspect of speech. Since many of 
these poems are included in many or all of the texts, no 
attempt has been made to list t he book in which it may be 
11 
found. It is assumed the teacher will use her own text and 
select the poems from this list which are included in her 
textbook. It should be further noted that many of these poems 
can be used for strengthening one, two, three, or all char-
acteristics of good speech. The writer has merely chosen one 
which she considers most applicable. In Chapter V poems are 
given illustrating the particular voice characteristics. A 
short explanation of the reason for having selected these 
poems as examples is given, and a procedure for using them is 
suggested. 
CHAPTER l ·V 
CLASSIFICATION OF POEMS 
I Poems useful for developing slow, smooth rhythms: 
Allingham, William 
Butchart, Isobel 
Byron, George 
Davies, William 
de la Mare, Walter 
Frost, Robert 
Gore-Booth, Eva 
Hood, Thomas 
Jac kson, Helen 
A Swing Song 
Dawn 
She Walks in Beauty 
Leisure 
Poor Tired Tim 
Mending Wall 
The Little Waves of Breffny 
The Song of the Shirt 
A Last Prayer 
12 
Keats, John On First Looking Into Chapman's 
Homer 
Kipling, Rudyard 
Longfellow, Henry W. 
Mew, Charlotte 
Poe, Edgar Allan 
Rossetti, Christina 
Sand burg, Carl 
Scott, Walter 
Service, Robert 
Van Dyke, Henry 
Boots 
Curfew 
Beside the Bed 
To Helen 
Horses of the Sea 
Monotone 
Patriotism 
The Cremation of Sam Me Gee 
Four Things 
Are Old 
13 
II Poems useful for developing swift, decided rhythms: 
Bennett, Henry The Flag Goes By 
Byron, George The Destruction of Sennacherib 
Carroll, Lewis 
Carryl, Charles 
Clover, Samuel 
Crane, Nathalia 
Gilbert, W. S • 
Hodgson, Ralph 
Kipling, Rudyard 
Longfellow, Henry W. 
Masefield, John 
Merryman, Mildred 
Mosley, Christopher 
Nichols, Robert 
Noyes, .Alfred 
Scott, Walter 
Sorley, Charle.s 
Tennyson, Alfred 
Whittier, John Greenleaf 
Young, Geoffrey 
The Lobster Quadrille 
Robinson Cruesoe's Story 
Cadences 
The Janitor's Boy 
The Yarn of the Nancy Bell 
Time, You Old Gipsy Man 
The Ballad of East and West 
Firefly Song 
Sea-Fever 
Pirate Don Dirk of Dowdee 
Animal Crac kers 
Little Pony 
A Song of Sherwood 
Lochinvar 
The Song of the Ungirt Runners 
The Charge of the Light Br:igade 
Skipper Ireson's Ride 
Mountain Speed 
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III Poems useful for developiM._ the technique o_± proper 
phrasing: 
Arnold, Matthew 
Beddoes, Thomas 
Benet, William 
Bolton, Sarah 
Browning, Robert 
Bulwer-Lytton, Edward 
Byrant, William c. 
Carmen, Bliss 
Daly, T. A. 
Dickinson, Emily 
Field, Eugene 
Holmes, Oliver W. 
Kreymborg, Alfred 
Kipling, Rudyard 
Longfellow, Henry W. 
Lowell, Amy 
Markham, Edward 
Me Crae, John 
Rossetti, Dante 
Sandburg, Carl 
Scott, Walter 
Dover Beach 
Dream Pedlary I 
The Horse Thief' 
The Inevitable 
How They Brought the Good News 
from Ghent to Aix 
Pippa Passes 
Forbearance 
To a Waterfowl 
The Joys of the Road 
Da Greata Basaball 
The Railway Train 
Wynken, Blynken, and Nod 
The Chambered Nautilus 
The Tree 
If 
The Building of the Ship 
In the Forest (from Evangeline) 
Paul Revere's Ride 
Dolphins in Blue Water 
Lilacs 
Patterns 
The Man With the Hoe 
Flanders Field 
The Blessed Damozel 
Skyscraper 
My Native Land 
Stevens, James 
Tennyson, Alfred 
Whitman, Walt 
Hate 
The Lady of Shallot 
What Is the Grass 
15 
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IV Poems useful for developing duration o_f to~ 
de la Mare, Walter 
Finch, Francis 
Hardy, Thomas 
Keats, John 
Knibbs, H. H. 
Le Gallienne, Richard 
Lindsay, Vachel 
Longfellow, Henry W. 
Lowell, .AJ.ny 
Masefielci, John 
Meredith, George 
Milton, John 
O'Shaughnessy, Authur 
Riley, James W. 
Shelley, Percy 
Stephens, James 
Swinburne, Algeron 
Teasdale, Sara 
Yeats, William 
Silver 
The Blue and The Gray 
The Dynasts 
Ode on a Grecian Urn 
The Valley That God Forgot 
May Is Building Her House 
To a Golden Haired Girl In a 
Louisiana Town 
My Lost Youth 
A Lady 
The Golden City of St. Mary 
Song in the Songless 
On His Blindness 
Ode 
The Beetle 
Ozymandias 
The Shell 
The Garden of Proserpine 
Spring Song 
Spring Night 
The Land of Heart's Desire 
When You Are Old 
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V Poems useful for developing ~of low pitch: 
Auslander, Joseph 
Daly, Thomas 
Gray, Thomas 
Kingsley, Charles 
Kipling, Rudyard 
Miller, Joaquin 
Moore, Thomas 
Morton, David 
Seegar, Alan 
Shelley, Percy 
Teasdale, Sara 
Tennyson, Alfred 
Untermeyer, Louis 
Wilde, Oscar 
Wolfe, Charles 
Yeats, William 
These Are The Old 
Da Leetla Boy 
Elegy Written On a Country 
Churchyard 
The Sands of Dee 
Harp Song of the Dane Women 
The Ballad of Bennorie 
By The Pacific Ocean 
She Is Far From the Land 
Old Ships 
I Have a Rendevouz With Death 
When The Lamp Is Shattered 
I Shall Not Care 
Crossing the Bar 
Caliban in the Coal Mines 
Requiescat 
The Burial of Sir John Moore 
Father Gilligan 
18 
VI Poems useful for developing ~ _g1 high pitch: 
Bynner, Walter 
Carryl, Guy 
Conkling, Hilda 
de la Mare, Walter 
Freeman, John 
Gifford, Fannie 
Guiterman, Arthur 
Henley, William 
Lowell, James Russell 
Millay, Edna St. Vincent 
Percy, William 
Thompson, Francis 
Thaxter, Celia 
Turner, Nancy 
Van Dyke, Henry 
Weir, Arthur 
Whitman, Walt 
Wilkinson, Marguerite 
Hey-Day 
The Debutante 
Spring Song 
Dream Song 
Music Comes 
The Lost Dream 
Hills 
Wind-in-the-Hair and Rain-in-
the Face 
Invictus 
Stanzas on Freedom 
Afternoon on a Hill 
God's World 
The Little Sh~pherd's Song 
A Child's Prayer 
The Sandpiper 
Boy, Bare Your Head 
When Tulips Bloom 
I Hear America Singing 
Snowshoeing Song 
A Chant Out of Doors 
19 
VII Poems useful ~ ~eloping yariations 1n pitch: 
An Old Ballad 
Beddoes, Thomas 
Browning, Robert 
Bunner, Henry 
Carroll, Lewis 
Cooper, J. F. Jr. 
Cornford, Frances 
Driscoll, Louisa 
Field, Eugene 
Foster, Jeanne 
Graves, Edward 
Kipling, Rudyard 
Lowell, James R. 
Me Leod, Irene 
Mew, Charlotte 
O'Neill, Moira 
Oxenham, John 
Poe, Edgar Allan 
Stephens, James 
Thayer, James 
Trowbridge, John 
Wylie, Elinor 
The Wraggle Taggle Gipsies 
To Sea, To Sea 
The Year's at the Spring 
One, Two, Three 
Father William 
The Boston Symphony Orchestra 
A Recollection 
Harbury 
Little Boy Blue 
Seeing Things 
Tell Me, What Is Poetry? 
Neglectful Edward 
Tommy 
Fourth of July Ode 
Lone Dog 
The Trees Are Down 
A Broken Song 
Where Are You Going, Great-
Heart? 
Bells 
The Raven 
What Thomas An Buile Said In a 
Pub 
Casey at the Bat 
The Vagabonds 
The Puritan's Ballad 
20 
VIII Poems useful for develo ping~ light, soft volume: 
Adams, Leonie 
Doolittle, Hilda 
Hill, Frank 
Hunt, Leigh 
Jones, Thomas J. 
Lowell, James R. 
Masters, Edward Lee 
Meynell, Alice 
Mitchell, Langdon 
Palmer, Alice 
Plunkett, Joseph 
Rittenhouse, Jessie 
Robinson, Corrinne 
Sarett, Lew 
Shakespeare, William 
Swinburne, Algeron 
Symms, Arthur 
Teasdale, Sara 
Thompson, Francis 
Untermeyer, Louis 
Wylie, Elinor 
Lullaby 
Ore ad 
Snow Forest 
On the Grasshopper and the 
Cricket 
An Old Song 
The First Snowfall 
Silence 
The Shepherdess 
The Wayside Virgin 
The Butterfly 
I See His Blood Upon the Rose 
The Dragon-Fly 
By an Open Window in Church 
Four Little Foxes 
Fairy Song 
Tell Me, Where is Fancy Bred? 
White Butterflies 
In the Wood of Finvara 
The Cloud 
To a Snowflake 
The Young Mystic 
Velvet Shoes 
21 
IX Poems useful for variations in volume (pronounced in-
~~ and decreases): 
Arnold, Matthew 
Browning, Robert 
Chesterton, G. K. 
Cornford, Francis 
de la Mare, Walter 
Hunt, Leigh 
Kipling, Rudyard 
Lindsay, Vachel 
Masefield, John 
Millay, Edna St. Vincent 
Noyes, Alfred 
Preston, Margaret 
Riley, Janis 
Sandburg, Carl 
Sassoon, Siegfried 
Sill, Edward 
Tennyson, Alfred 
Trowbridge, John 
Whitman, Walt 
Widdemer, Margaret 
The Forsaken Merman 
Marching Along 
Lepanto 
At Night 
The Listeners 
The Glove and the Lions 
The Down Wind 
The Congo 
General William Booth Enters 
Into Heaven 
Round The Horn 
Renascence 
The Barrel-Organ 
The Color-Bearer 
Little Orphant Annie 
Jazz Fantasia 
The Rear Guard 
Opportunity 
The Bugle Song 
Darius Greene and His Flying 
Machine 
0 Captain! My Captain! 
Factories 
I 
I 
II 
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X Poems useful for expressing ~ mood ££ quality: 
Browning , Elizabeth 
Byrant, William 
Burns, Robert 
Crepsie, Adelaide 
Foss, Sam W. 
Holland, Josiah 
Hughes, Langston 
Kilmer, Aline 
Kilmer, Joyce 
Kipling, Rudyard 
Le Gallienne, Richard 
Morgan, Angela 
Old Testament 
Poe, Edgar Alan 
Riley, James, W. 
Rossetti, Christina 
Sandburg, Carl 
Schauffler, Robert 
Shelley, Percy 
Stevens, Robert 1. 
Tennyson, Alfred 
Woodman, Walt 
· Wordsworth, William 
How Do I Love Thee? 
Thana tops is 
The Banks of Doom 
Triad 
The House By The Side of the 
Road 
God Give Us Men 
Homesick Blues 
Vigils 
Trees 
The House With Nobody In It 
Hymn to the Night 
A Ballad-Catalogue of Lovely 
Things 
Work--A Song of Triumph 
A Song of David 
Annabel Lee 
When the Frost Is On the Punkin 
Remember 
Proud Words 
Scum O' The Earth 
To a Skylark 
Requiem 
Break, Break, Break 
When I Heard the Learned 
Astronomer 
The World Is Too Much With Us 
23 
CHAPTER V 
SUGGESTED PROCEDURES FOR USING POEMS 
The technique of teaching poetry is not within the scope 
of tiis problem. However, it is suggested that t here are many 
excellent readings of this subject. Mirrielees1 has some 
fine material on the teaching of poetry as well as many val-
uable references and suggested readings. 
Reading poetry is often a strange, fearful experience 
for young people. At the secondary level they are often em-
barrassed by their inability to interpret orally or to under-
stand what is being read. The teacher can erase this fear 
by pointing out to her pupils how different rhythms are used 
to express different ideas, by giving them examples, and by 
letting them find their own examples. She can demonstrate 
how much more effective a poem can be depending on variations 
of pitch, rate, volume, or quality. At first the teacher will 
probably read to her class. When she feels she has success-
fully demonstrated how poetry should be read, she will ask 
her class to join her in reading selections. As the students 
become more assured, she will ask individuals how they believe 
1 Mirrielees, L., Teaching Composition and Literature, 
New York, Harcourt, Brace and Company, 1943 
, 
24 
a particular poem should be read effectively--whether rate, 
pitch, volume, or quality is the important thing, or whether 
it is a combination that should be stressed. Two or three 
students might read the poem individually, each giving his 
interpretation of it. The class would then decide which was 
the best reading, why, how it might be improved. The group 
would then read together, satisfied that they had discovered 
how to read this poem as it should be read. Such a simple 
thing as assigning some lines to boys and others to girls 
when their voices are more suitable is most appealing to the 
students. Frequently they find passages where this is an 
excellent idea when the teacher has not seen the possibility. 
The point is that young people enjoy their voices when they 
know how to use them; they enjoy t he effects their own voices 
can create. The teacher who misses the opportunity to let 
her students express themselves orally and impressively, who 
deprives herself and her students of this pleasure, and who 
fails to see t he ultimate result of developing this talent, 
has certainly let one of the golden moments of teaching pass 
her by. 
The poems included here are of many types; their moods, 
their subjects, their purposes are many; but they are all 
suitable for speech improvement work. How the teacher uses 
them depends upon her ingenuity and upon her class--their in-
terests, abilities, imaginative capacities, and emotions. 
25 
One teacher may find it best to select a group of poems which 
·point out markedly variations in rhythm. Another may con-
centrat e work on poems conducive to improvement of pitch. 
Still another may ignore these classifications as such and 
instead select a group of poems on nature, children, heroism, 
or s ome similar grouping, realizing, of course, that she can 
accomplish speech improvement in t his way just as well. Or 
perhaps the teacher will not attempt .to group them at all 
except to begin with simple narrative poems, and to proceed 
thence to simple lyrics and on to the more difficult. The 
important thing is, have we bettered the speech of the stu-
dents through the teaching of poetry? 
The writer has recently used this collection of poems in 
a four-week unit of poetry study in a high school, and has 
found it successful in its purpose within her group. The 
poetry was read for enjoyment and appreciation . Variations 
in rate, pitch, volume, and quality were taught primarily "to 
better the mood" of the poem. Special emphasis was not put 
on the improvement of speech per se for fear of destroying 
the primary objectives, although the final outcome indicated 
a definite improvement in oral work. It is hoped that the 
improvement in speech demonstrated in the poetry class will 
carry over into every speaking situation, but if this does 
not materialize, the teacher can at least feel that she has 
laid a foundation which can be built u,pon. 
Examp l es of Poems Suitable for Teaching Voice Skills and 
Suggestions for Using Them 
The teacher should point out to her class that the sue-
cess of a poem depends upon the manner in which it is read. 
A poem which definitely calls for a slow, rhythmic rate 
is Kipling's "Boots." The teacher can set the mood by giving 
her class briefly the idea of the poem. The pupils will 
picture the soldiers wearily dragging themselves through the 
mud of Africa and will catch their despondent mood. It will 
be easy for them to read the poem slowly and effectively. 
"Boots" -- Kipling 
"We're foot--slog--slog--slog--sloggin' over Africa 
Foot--foot--foot--foot--sloggin' over Africa 
(Boots--boots--boots--boots--moving up and down again 
There's no discharge in the war!" 
In contrast, a short introduction to Whittier's "S kipper 
Ireson's Ride" will set the quick pace of the poem, for the 
pupils will visualize the tarred and feathered Skipper's wild 
ride through the streets of Marblehead. 
"Skipper Ireson's Ride" --Whittier 
"Of all the rides since the birth of time, 
Told in story or sung in rhyme,--
On Apullius's Golden Ass, 
Or one-eyed Calender's horse of brass, 
I 
Witch astride of a human back, 
!slam's prophet on Al-Borak,--
The strang~st ride that ever was sped 
Was Ireson's, our from Marble head!" 
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Benet's "The Horse Thief" is excellent for phrasing. A 
hunted man, desperate because his .horse bro ke a leg, fll.ngs a 
lariat, ropes a .beautiful mustang, and finds himself mounted 
on a mythical winged horse which so~rs into the sky. The 
pupils should be told that good phrasing is essential to con-
vey the impression of a struggle and a wild ride. The phrased 
pauses are indicated in the poem below, but it should be 
understood that this is not the only way of phrasing. One 
idea is often split into several phrases, and this is justi-
fiable as long as the phrasing reinforces the meaning. 
"The Horse Thief" -- Benet 
"Somehow, /gone daft completely /and clawing a 
bunch of his mane, I 
As he stumbled and tripped in the lariat, I 
there was I /up and astride I 
And cursing for seven countries! /and the mus-
tang? /Just insane! I 
Crack-bang! /went the rope; /we cannoned off 
the tree /--then-- /Gods, /that ride!" 
For duration of tone, Shelley's "Ozymandias" is a fine 
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example. Setting the mood by giving a brief background, and 
pointing out that the vowels and consonants are prolonged 
slightly to create the mood, should be sufficient. 
"Ozymandias" -- Shelley 
"My name is Ozymandias, king of kings; 
Look on my works, ye Mighty, and despair! ' 
Nothing beside remains. Round the decay 
Of that colossal wreck, boundless and bare 
The lone and level sands stretch far away." 
Shelley's "When the Lamp Is Shattered" suggests a low 
pitch of voice in its title. Loo king the poem over before 
reading it aloud will further convince the pupils that the 
poem requires a low pitch to express the idea of dear things 
gone and forgotten. 
"When the Lamp Is Shattered" -- Shelley 
"When the lamp is shattered 
The light in the dust l ies dead--
When the cloud is scattered 
The rainbow's glory is shed. 
When the lute is broken, 
Sweet tones are remembered not; 
When the lips have spoken, 
Loved accents are soon forgot." 
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On the oth~r hand, t he voice of a little child praying 
to the child Jesus and innocently questioning Him about His 
toys, His angels, His Mother, can be only a high, sweet voice. 
The pupils will see this immediately. 
"A Child's Prayer"-- Thompson 
"Little Jesus, wast thou shy 
Once, and just so small as I? 
And what did it feel like to be 
Out of Heaven, and j ust like me?'' 
For varia ti.ons of pitch, Poe's "The Bells" is one of the 
bes t examples. Silver bells that tinkle; mellow, golden bells 
that seem to float their music in the air; brazen bells that 
shriek. The type of bells suggests the pitch to be used. Here 
is a good opportunity to use high and low voices where they 
are best suited, or all boys' or all girls' voices, or any 
combination of voices. 
"The Bells" -- Poe 
"Hear the sledges with the bells--
Silver bells! 
What a world of merriment their melody 
foretells! 
How they tinkle, tinkle, tinkle ••• 
Hear the loud alarum bells--
h T' a .z.an_hall_s_' 
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What a tale of terror, now, their turbulency tells ••• 
Too much horrified to speak, 
They can only shriek, shriek ••• " 
For a light, soft volume, Sarett's "Four Little Foxes" is 
good. The simple statement by the teacher that four little 
new-born foxes must not be frightened will suggest to the 
pupils a soft, gentle voice. 
"Four Little Foxes" Sarett 
"Speak gently, Spring, and make no sudden sound; 
For in my windy valley, yesterday, I found 
New-born foxes squirming on the ground--
Speak gently." 
Tennyson's "The Bugle Song" offers excellent opportunity 
for increasing and decreasing volume to suit the idea. The 
two lines below illustrate this--a loudness of the bugle to 
set echoes flying in the air; a softness, as the echoes die 
slowly away. 
"The Bugle Song" -- Tennyson 
"Blow, bugle, blow, set the wild echoes flying, 
Blow, bugle; answer, echoes, dying, dying, dying." 
In attempting to teach the pupils what is meant by quality 
t he teacher should concern them only with the idea that 
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quality is an attribute which helps express a particular mood. 
The following poem, a tender expression of deep love, is a 
good example of a poem requiring a special mood and vocal 
quality. 
"Sonnet XLIII" Browning 
"How do I love thee? Let me count the ways. 
I love thee to the depth and breadth and height 
My soul can reach ••• 
I love thee with the breath, 
Smiles, tears, of all my life!--and, if God choose, 
I shall but love thee better after death." 
CHAPTER VI 
SUMMARY 
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The foregoing is a collection of poems which seemed suit-
able for use in the improvement of speech in the secondary 
school. Rate, pitch, volume, and quality were the areas of 
concentration. It must be realized that since poetry is such 
a personal thing, each teacher will be swayed in her selectioru 
according to her own tastes and interests and those of her 
class. Not every collection of poems, nor even any single poerr 
is suitable for every class. However, in selecting the poems 
in . this project, the writer tried to keep in mind the general 
criteria of suitability to age, inter est and meaningfulness to 
the students, variety of subjects, and possibility for speech 
improvement. The usefulness of this project will be deter-
mined, however, by the ingenuity of individual teachers, and 
by the needs of their classes. 
Suggestions for Further Research 
For further research the following points are sugges t~d: 
1. A study of possible methods of using this material. 
2. A report of the success of this project in a teach-
ing situation.-
3. A further canvassing of the field of poetry for mate-
rial suitable for speech improvement in the secondary 
~,.hool 
4. A canvassing of the closely allied field of drama 
for material suitable for speech improvement. 
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5. A study of available phonograph records of poetry 
useful for speech work, and perhaps actual record-
ing by amateurs whose interpretation would possibly 
be more natural and meaningtul to secondary students. 
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